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CEAPTER I
NTRODUCTICHN

In 1665, the Americarn Hurses Association Committee of
Education defined the movement of students from a hospital-

based to a university-centered nursing education program as

a major issue facing nursing educators (American Nurses

(=
|.,.l
}._J

Association, 1965: 107-108). This shift was, and sti is,

an attempt tec improve the professional status of nursing

e

¢l

through the individual trofessional socialization prccess.

o

¢

All university-centered programs, however, are not
exactly alike. Even though they all confer the bhachelors'
degree, structural differences distinguishing some from
others among them may be equal or even wider than the dif-
ferences between hospitel and university programs.

The purpose of thls study is to explore the effect of
educational structural differences on the individuval's preo-
fessional sccialization in two university settings, Loyola
University of Chicago (hereafter "Léyola") and the Univer-
sity of Illinois (hereafter "Illinois").

These two particular collegiate programs presented a
good opportunity for this study because, altrhcough Illinois

’ - .

ly accrecited by the lational League of Ilursin

3

enéd Loyola are both four year university nursing progrars
1

o,

5 an

1

v



o,

located in Chicago, Illincie’, they differ in their internal

educational structures.

The two most pronounced structural differences are:
unlike Loyo*“, Illinois admits only students of sophcmore
status or above; and secondly, Loycla's program does not
incorporate clinical nursing courses intoc the curriculum
until the junior year, whereas Illinois offers clinical
coursework beginning in the sophomore year.

These internal structural differences presented me
with an ovportunity to develop a comparative study of the
relationship between the educational structure and the
individval's professionalizatvion using these two programs.

Based on a careful review of the sociological’liter—

ons eand an examination of the problem of

He

S

O]

ature on profe
professionalization as defined in the nursing literature,
& five-page questionnaire was designed to gather data for
this study. |

The sample population included four hundred and twenty
six volunteer subjects egually representing the sophomore,
Junior, and seniocr classes in the two programs.

The two goals of this project are: o0 assess the value



5
& professional organization and releated bureaucratic struc-
tures.

Chapter two contains my theoretical model. Chapter
three will specifically focus on the question of nursing as
a profession. Chapter four will explain the research meth-
ods emvloyed. Chapter five will present the actual analysis
of data. And finally, chapter six will attempt to assess
the value of my findings, as well as, outline future direc-

tions of study I plan to take in this area.



CHAPTER =X
THECRETICAL TORMULATICN OF STUDS

Definition of Prcfecsionalizati

Prcofessionalization, according to Ritzer, refers to

the study of occupational change in the direction of

W

profession (Friedson, 1873%: €1). This change occurs on
two levels: the individual and the crgernizeational.
Individual professionalization begins with the for-
mal training period and ccntinues throughout the entire
agsociation an individual hag with the selected profes-
sion. Change at this level cccurs through the inter-
the prolfessional socialization process
and other types of adult socizlization occurring simul-
taneously.
Organizational professionalization refers to change
at the professional community level. This change cones
about througnh the professional crgeanizetion's inter-

action with indivicdunals within The professional comnmu-

xR

Za-

D
6}
n
l.J
o
)
l..‘_l
(e}
H
£

san

tion has with cother occupaticnal and socletal level or-

val prcifessionalization process cccurring within the



Tormal training period. Taiz is a study o
graduvate university-centered schrools of nursing. It is,
nhowever, necessary to lnclude a discussion of the orgen-
~izational level and this will be done briefly in chapter
three.

Three points to be stressed in a definition of in-
dividual professionalization--professional sccialization

--are: 1t 1s a continious process, not beginning and end-

e

ng with the formal training period; it is a role that
must te learned; and, most importantly, it is a social
rather than acculturation process;
Socialization As a Contintous Process
. s eES
Prolessional socialization is a process that neither
vegins with the student's entrance intc a training progran
nor does it end with graduation from that program.
Sociological studies c¢f adult socialization have
neglected problems in dbcupational socialization while
research in professionél socialization overlooks events
in lateral life roles. This shows up as a weakness in the
sociolozical literature on individual professionalization.

Cne reason offered by Olesen ané VWhittaker for this phe-

nomenon is, "Historically, scciological investigators

, qStudiey supporting this assumpti
Lortie (1S59), Reclker (1952). and Clese
(1¢68).



nave feiled to account for lateral fecets ©

socialization, perhads because the profesgsicns--law,
1

d‘

medicine, engineering, and theology--recruited males

almost exclusively, in whose life roles the resolution
of prchlems was supposedly not relevant' (Olesen and N

Whittaker, 1968: 10).

.

o

It is the theoretical oposition of this paper that

H

professional socialization is a type of adult socializa-

tion which is not only affected by an individual's pre-

e

vious socialization, but also, interacts simultaneously

\ o
o
—

with other components of adult socializaticn that will
occur through the life-cycle.
Socilalization As a Learning Process
As stated previously, to be a member of a profes-
sional community one must learn the role. The educational
system, including both its formal and informal dimmensions

an approved ins 1tvt10nal rechanism of socialization,

professional socialization. In fact, Durkheim equated

the process of education to that of socialization

The goal of professioral socialization is the incor-
peration of group values andé norms into the individual's
self imege. "It is the acguisition of the specialized

nowledse, skills, attitudes, values, norms, and interests

hat the incdividual wishes to practice™

i3
(6]
lcj
H
O
1y
[0
n
[4)]
i_.l
C
3
(4



(Brags, 1976: 6). .

-
U

0
[0
.
0

[N

Professional education is multidimensional con-

-

cept that must include structural elements of the educa-

o

tion system, voth formal and ianformal, as well as, the
cogn 1t1ve and aifective process of soclalization for the
individual.
Socialization As a Social Process

In the structural educeational system a student
passes through a number of stages in his or her transi-
tion from layperson to professional. These stages include:
observation and identification with role models; immita-
tion, oprimarily through the vprocess of role-playing: eVal-
vation of this behavior; aliteration of behavior and atti-
tudes; and internalization of the values, norms, and atti-
tudes oI the »profession.

his process however tekes place through a mutual

-3
5

4

interaction wetween the student and the socializing agent

and it should not e confused with 'acculturation' where,

Ea

"one gzroup takes over elements of the culture of other

ettitudes between

~e socializee. And further-

more, thls relationship is recivrocal, not unidirectional.

A gtudent mey influence the tzhavior of prefessors tarough
o

affecticnal ties, acting as The drcie

U)

sor's ally, oy per-

JES

1orn1“; 30 well that his or “er services are sttractive



to the professor (Rosen and 3ztes, 1957: 80).

In conclusion, this mutual interaction between the
socializee and the socializing agent, where the socialigzee
has an active role in his or her own socialization and in
the educational system, is the moét Tundamental aspect of
individual professionalizaticn.

This completes the definition of professionalization

for this study. The focus will now shift to a discussion

&)

of the btasic theoretical problems in a sociclogical study

individual professionalizztion.

b4y

O

Theoretical Problen
Three growing trends affecting sociolegical litera-

ture on individuel

o]

rofessionalization are: an emphasis on

ct

the active role of the student in his or her own profession-
al developmernt; an increasing stress on the interaction of
the individual level with the organizatiocnal level of pro-

fessionalization as a significant force in change; and, in

ct

conjunction with the first +: an increase in heteroge-

rend,
vicduals entering the professions

R

neity in tre types of ind

thereiore, bringing greater variety o7 experience into

I

the professional educational setting.
Active Role of Socializees
Mertvon, in his study of medical students, defined
professional socialization as, "the process by which peo-
ple selectively acguire the values and attitudes, the in-
Leres‘cs, sxills and knowledge--in short, the culture--

current in the grouvs tc which they are, or seek to become



O

7
a menber" (lferton, 1857: 287).
that this is a social process

who are significant for them.

Trhe fact that Merton u

n

on the part of the socializee and 'social interaction'’

es the terms

'selectively'

to

describe the process of precfessional socialization indicate

his awareness of the students'

active role in their train-

ing. He avvarently did not look at the consequences of

this interaction beyond the individual's own professional

ovtcone.

In 1¢61, Becker discusses socialization as a sharing

of values and attitudes between the socializee and th

socializing agents (Becker, 1261: 62-273).

)
<

His main em-—

phasis is however on the 'stages' a medical student must

pass through in the socializetion process (Becker and Geer,

1958: 50). Therefore, Becker seems to assume a
profession reflected in the educational structure to whic

students 'react' rather than 'interact' with dx

individual socialization process.

them, as stable systemg interacting with studen

unchanged by this interaction.

stable

k
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representing the educational =itructure (122). They noted
how the student not only affects his or her own profession-
al outcome through this mutuel interaction but, through
the social interaction with representatives of the edu-
cational structure, the students are able to effect change
within the actual structure of their educational program.

What appears to have taken place in the examination
cf sociological literature cited above, is a progression
from viewing}the student as active in his or her own prof-
fessionalization process and reacting to the educational
structure as representative of an assumed stable profes-—
sional organization to a view of the student mutually
interacting with and effecting change in the educational
structure.

The view of students sctually affecting the educa-~
tional structure logically leads to and supports develop-

ndividual professionalization.

e

nent of the second trend in
That is an interaction between individual and organization-
a2l professionaligzation aé a fcrce of change in the pro-
fession.
Interaction of Individual and
Organizational Professionalization

As indicated in the opening lines of this paper, the
American Nurses Association cecided in 1985 that to improve
the professional status of nursirg it was necessary to

alter the educational structure of nursing education.
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jal!

This would appear to indicate an awareness, at somes level,
of the part incividual professionalization plays in changes

at the orgaanizaticnal level.

y/

Bucher and Stelling (1%77) designed a theoretical

model that seems to account Zor the interrelationship be-
tween the individual and organizational level of profes-—
sionalization. Their study inéluded subjects from two
psychiatric residency programs, a progran for specilaligza-
tion in internal medicine, and a program for gradvate study
They claim to have acqguired a view of how people
shaped by their social institutions still create their
own professional identity that; in turn, effects change at
the organizational level. A further discussion of this
nodel will anpear in the next chapter of this study.

-

If indeed this theoretical model is accurate it again

.

emphasizes the irmvortance of the socializee's active role
not only in 2is or her own professionalization but, Jjust
as importantly, the sig nl ficence of the socializee's role
on the profession itself. Therefore, a thlra recent tTrend
in individual professionalizetion, namely, heterogeneity
in the tyves of candidates entering professional education-

~

al structures, vlays an importznt role in professional

sccialization studies.
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of Medicine over the last ten years. MNMajor changes in-
cluded: an increase in the number of women enrolled, the
increase in acceptance of older students, and a greéter
percentage of students entering with an educational back-
ground in liberal arts.

This change is not just characteristic of a catholic
university or a reginal phenczenon bvut reflects changes
at the societal level. Diversification in characteristics
of entering students to professional educational structures
has acted as a catalyst of scrts in individual profession-
alizevion studies.
t is of interest tc note that the recent btreak-
throuzhs in scocioclogical literature on prolessional soclal-
ization have Dbeen by sociclogists studying students in
specialized or marginal professions (Bucher and Stelling,
1577 ard Olesen and VWhitteker (1988).. This is where a
variaticn is most likely to show up.

As cited above, Merton znd others were quite aware

™ T-oyola Yorld is a newsletter published montaly
during the acacenic year for The faculty and staif at
Loyola Lulver51ty of Chicago

12
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in 5C's and early 1660z of the role a gstudent played

0

r~3-'

(o]
ot
)
o

in hig own professicnalizaticn. But possibly due t¢

|

homogeneity of the student population and lack of support-
ing data in the field of adult socialization (of which pro-
fessional socialization is one tyve), the types of individ-
ual characteristics students possessed, while in their role
of socializee, were not studied by sociologists as effect-
ing either their professional outcome or even more signi-
Ificantly effecting the profession itself.
Proolem of Theoretical Integration

It is clear from the diccussion above that, an ade-
quate theoretical model of profegsional socialization must
include th followingvcomponents. Students come from a
variety of backgrounds and nast experiences. These stu-
dentes interact with other students and sccializing agents
within the structure of an educational gystem that 1is
representative ¢f the larger professional organization.
And, these students through the active role they have
played in their own prcfessionalization will have an elfect
cn the prciessicn.

Since no adeguate theoretical model exist at this

4

time to account For all aspects cf the process cited above

Py

ct

he first theoretical problenm is to develop a strategy of
“theory building. This would be tased on the theories and

’J
ct

-~

5 of

H
o
0}

R previous profesgional soclalization studies. A

(.’)

egy develoved for this purpose will be outlined in the

next section.



neoretical lodel

-

The focus of this study is on individual pro
sionalization. In entering at the individual level, one
assumes twe independent wvariesbleg are ope:ating that effect
the process. he first, for lack ¢? a better label, is the
'individual characteristic sets'. This includes types of
individual characteristics the student population has that

might interact with the process of profesgionalization.

Sex, age, and eth41c¢ty ol & student are examples. And,
invfhe case of indivicdual professionalization, education-
al structure is the second independent variable. This is
supperted by Bucher and Stelling's (1977: 184) work. They
found that the student's subjective experiences of develop-
ment and mastery were interrelatzsd phenomena that fall inte
the structural element of professicnal socialization.

Step one in develcving a strategy for theory building

is to decide which of the two independent variables to

study first. Since this is =z study of the nursing pro-
fession who chose to alter the educat al structure as a
means of innitiating change within the profession and,

I-
n
3
O
ct
4]
n

since the literature on adult socialization
developed as that cn educaticonal systems, it seems logical
to tezin with a st”dy of the effects of the educaticnal
structure on proifessional socializaticn.

The suggmested stepwise trocess would then follow as:
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study the effect of educational structure on individual

ot
O
H

orofessional outcones; seconcly, study the effec
individual characteristic sets on individual profes-—
sional outcomes; next, study the interaction of education- -
al structure and individual characteristic sets in their
effect on individuval professional outcomes; and finally,
study the effects of students' proiessional outcomes on
the profession at an organizational level.

This research project will dezl with step one. It
is a study of the effects of educational structure on
professional outcomes.

Why look at professional outcomes? Because the

function of professional socialization is to transier a

layperscn into a professional.
12t are professional outcomes? Professional out-
comes, or as speaking from the student's point of view,

rofessional self definition includes two components——

o]

professional commitment and identity.
Procfessional identity is the perceptiocn of one's sel?f

ce a prclessional--az particular tyce of professional.

0
)
IU::
o
D)
!..J.
t
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Profescsionel commitment is th

Being comnmitted to one's profession implies that one

~will give the activities ané responsibilities asscocilated



1z
s life (Safilios-Rothsciid, 1971: 489-473). To the
extent that one's lateral adult roles are also of central
importence, The individual may experience cocnilict in th
assignment of priority. This interaction of professional
commitmént with other types of adult socialization will be
addressed latter One

It is the assumption ofvthis study that professional
identity and commitment are so intricately intertwined as
to be insepersable.

An important intervening variable that aids in as-
sessing the impact of educational structure on a student's
professional self definition is a 'stage'. A stage is a
structurally defined point ¢ progressiorn. In undergrad-
nate professional programs, such as the two used in this
study, structural stages usually have a temporal dinmmen-—

sion. One obvious structural stage is year of study.

of student exposure to the elucational structure--stage--
should be reflected in the projected level of a student's

measuvrement on professional self definition. Furthermore,
heoretical formulation predicts that an increased
expocsure to the educational structure will produce higher

o

levels cof a student's measurement on professional self

essiconal educational

lects the values and attitudes of The larger
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professional community. So, Te better understand the ed-
ucational structure in nursinz it would be useful

point, to switch to a brief review of organizational pro-

fessionalization in nursing.



-

CHAPTER TIIX

CRGANIZATICNAL PROFESSIONALIZATION
THE CASE OF MURSING

Discussing the process of organizational profession-

alization in nursing serves the ourvese of presenting the
professional socilalization process in the perspective of

a model of the professions. A related issve is whether
nursing is indeed a profession. That is important for this
study vecause Etzioni (1969) suggests that when a large
nunter of women are centered in one occupaticn it lowers

P

the auvtonomy and lessens the professioconalization of that
particular occupation.

This 'semi-professional' status, as Etzioni labels
it, is a result of a dysiunction vetween appropriate
sexual roles and appropriate occupatiocnal roles. Many of
the issues raised by Etzioni's book are rarticularly ap-
plicable to the field of anursing because its population
is approximately ninety-eight percent women (American
Nurses Asscciation, 1971: 85).

Particular concerns, such as, a lack of a sense of
careerism expressed in short term stays in the profession
and low priority given tc one's coccuvational status have

o )

cefinitely hampered the nrofessicnalization of nursin
1

9
.

This is illustrated by Terold Wilensky (1964) in his
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)
H

guenent that a historical ctycle appears to be preva-

most prcofessions' development.

r_l
O]
]
ct
J
]

Historical Cycle

The cycle begins with an increase in science. This
increase in science usually produces a similar increase in
technology required of the profession. This creates a
demand for state regulation and such control subseguently
impacts on the professional educational system. Ofiten
this control acts to improve standards demanded in the
teaching institutions and creates a need for advanced
teaching skills. This improvement produces a better
guality of profeseional educetion .and such an incresased

need feor an institubtion of higher learning to be involved

o=

in the educaticnal process. YWith an increase in the amount

o)

nd quality of educaticn, more research is completed and
the profession thus produces a larger body of professional
knowledge. The increase in scientific knowledge impacts
cn the technology of the fie d and the cycle repeats itselrl.

Tiis historical process has clear importance for %

theoretical model o a profession designed by Bucher and

The Tollowing secticn will then use both the his



Bucher and Stelliag's Model

v

ucher and Stelling (1%277: 21) suggest twe sets of
variatles, structural and situational., to account for the
different levels of analysis in socialization. Concepts
perinent to the nature and organization of the particular
profession under stucy and the social structure of the
formal organization which 'Drocesses' succeeding genera-—
tions of professionals are cauemorlzed as structural vari-
ables. The second set of variables refers to social situ-
ations which are a function of~-~-set up by--the larger
tructural variables included in the first category. These
are labelled situational variables.
In discussing the structural variables, Bucher and
Stelling (22) emphasize that the professions are a part of
process. The basic social unit which causes mcvement inﬁ
a rrofession are named 'segments'. A segment is defined
as a subgroup within a profession composed of individuals
who share common professional characteristics and bpeliefs
that distinguish them fronm ner segments. DMembers of a

essional identity and Ha"fe

rglative order of importance of activities iv includes.
L;ofvu510ﬁal communities exist outside the particular
formal organization of training rrogran. Tae 1a”Ter Tor-

mal organizations are linked to the training and set up
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sone counstraints on the autonomy cf those designing the

The next Two majcr internal structural components
are the professional organizetion and the structure of
uralnlh; programs. Bucher and Stelling hypothesize that
the structure of the training progran is a function of
the nature of the professional organization. And, de-
pending upon the professional ideology, candidates would
be selected based on their suitablility to professional
goals designated by these professionals. It would be
significant to distinguish if the professional organi-
zation represents one or several different segments.

Their findings also support the hypothesis that the
internal structural variables determine the nature of the
situaticnal-interational variables.

The other major internal structural component is the
training program. It determines the kinds of professional

ainece engages, the types

b
c-!.
H

activities or roles in which &

cf models approved and context of interaction with with

activities woﬁld determine the outcome in terms of pro-
Tessional identity, commitment, and career, nut
inflvence is not unidirecticnal. 1In The process of eval-
nating these factors, a traines decides what hé or she will

or will not adovt as a part of his or her profecssional
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Bucher and Stelling's zodel argues that an increase
in mastery emerging as a feature of the student's develop-
ment produces increased reliznce on cne's own Judgement
tLereb?‘causing a decrease iz cone's dependency on ext al

.

sources of validation. The znet result is that a student
beccmes self-validating. Since masvery is transformed
into seli-validation, there emerges an autonomous pro-
iessional who posses an unigue professional identity and

level of commitment, while projecting a career strongly

reflecting the structural and situational aspects of his
or her training progran.
A connection between student outcome and exterrnal

tructural variables indicates the fact that a graduate

=

of any program provides feeddvack into the whole systenm.

1y

In fact, change within the whole system is a result pri-

O

marily of the individual evaiuatory process.

Hursing Placed in an Historical anc
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Tre ITirst national crzpanization in nursing,
Suchzr and Stelliing's model would identify as the dro-

Kl 3 - AT ) 4 : SR
fessional community--an exterzal structural variatle--

law in avrsinz was passed. Another resuli
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0f This set of variables was tvhe development of & vrogram,

m

in 18SC, for graduate nurses in hospital economics at
Teachers Cocllege, Columbia University. The purpose of
this orogram was to prepare nurses for the increased de-
mands of teaching and hospital administration.

The first collegiate nursing program opened at the
University of Minnesota in 1909. Thus, as Davis indicates,
nursing arrived very late into the university.setting.

This may be because "the subordinate position of the
occupation, its reliance on expressive and succoring
values, and its very historical beginnings confined to
women" (Davis, 1966: 143). Davis continues that "as
women, and moreover as vocationally oriented women, nurses
were viewed by tradition bound universities as a group
doubly unfit for whatever higher education had to offexr"
(143). However, the change in university philosovhy from
that of educating the gentleman scholar to a stress on the
need to "serve the age" and, a simultaneous shift in nur-
sing frcm being a vocation to the ideology of professional
service neant that science and technical education became
more acceptabvle.

One otﬁer criteria of a profession, the code of
ethics, did not appear uatil forty-one years latter.

o
¥

Possibly this lag i

U3

time could be explained by the in-
fluences of externzl structural variables suckh as:

hospitals, doctors, and traditional feminine roles.
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Tie positicn taken ners %
sent time is a profession in the process of developing.

One of the methods of achieving a Tull professional status

Now that this paper has briefly presented the pro-
fession of nursing in its histerical and crganizaticnal

context to better facilitate an understanding of the in-

ividual professionalization, especially the place of
educaticnal structures, the Zocus will shiit to a discus~

ck

ual research methods used to gather and

(¢

sion of Tthe &

ot

pervains directly to the issue of indi-

ct

analyze data tha

vidual professionalization.



RESEARCE METHCDS AND SAMPLE POPULATION

Chavter two outlined the theoretical problems in a
study of individual professicnalization and established
a sterting point for the construction of a comprehensive
theoretical model of professional socialization. Chapter
three then placed the theoretical problem into the context
of the nursing profession This chepter will attenpt to
transform the formal hyvothesis that an increased exposure
to the educatiocnal structure will produce higher levels of
a student's measurement on professional self definition
variables into a research design using nursing students as
subjects.

Tre purpose of this research is primarily exploratory
in nature. Therefore, a descriptive contingency mcdel for
analysis of data derived from a five page open-ended ques-
ticnneaire administered in the Fall of 1978 to volunteer
nursing studeants from Loyola and Illincis is approvriats.

Educational Structural Varistles

The two university nursing prograns selected as re-
vregentative of professional educational structures are,

as stetel previously, Loyola and Illincis. Both schools

v

are full accredited by the Netional League of Nursing and

25
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are located in Chicage, Illizcis. They both also have a
graduate school of nursing.

The reascn, however, t=

[

[
=

(D

two particular university
based nursing education progrzms were selected was because
of some basic structural differences in their programs
which serves, in this study, as the independent variable.
To assess these differences systematically, a scheme de-

signed by LeVine (1966) in his study of American colleges,

n

will be used to form a basis of comparison between the two

educational structures.

jay
o

ILeVine notes t there are six structural features

3

a

nstitutions that effect or facilitate

e

of educaticnal
change in the students' attitides and values.

Trhe first is student selection which is a nulti-
stage process ¢f self-selection and educational criteria
evaluation. 2oth Loyola and Illincis have similar entrance

requirements. With regards to self-selection, students

ppear to have similar exposure to health care contacs

m

within their families and are revresentatives of similar
socio-econonic status (Krause., 1871).

It is interesting to note that LeVine's second fea-
ture--iscla tidJ o] tudents—-~ieals with the issue of
heterogeneity at the institutiornal level. So, not only

‘does the researcher have tc dezl with variations of types

of individual characteristics out most also deal with

4

atloﬁs in institutional ssttings.



This orings up one of the first observab
ences between the two educational structures. TLoyola's

undergraduate nursing school is located on the Lakeshore

v

Campus. This campus houses primarily urndergraduate stu-
dents in all Fields of study. Students commute to the
Loyola NMecdical Center in Maywood for their clinical ex~
periences and some upper level nursing courses. 3But, all
other coursewvork is done at the Lakeshore Campus where
these students attend classes with students representing
a variety of other selected courses of study.

Il1linois, in contrast, is located in the center of
a large medical complex and students attend classes pri-
marily with other students rmejoring in health care pro-
fessions.

A second major difference in the educational. struc-—
ture of Iliincis, unlike Loycla, is the acceptance of
students cnly at sophomore level or higher. The student
body therefore, has a greater variety of educational ex-
periences upon entrance to the program. This structural
difference might account for an 1nterest1n" statisticsal
difference between the two pTrograms in regards to nursing
as a first choice of study. Loyola subjects report a
higher percentage (63 per cent) of them selected nursing
as a first choice of study, whereas, Illinois subjects

reported a significantly lower percentage (42.2 per cent)
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tion 5).5 Health care relat fields such as premedicine,

prredentzl, and prevetenarian were tiz

(0]

first choice of study

4
)

or a large percent (26.7 per cent) of the Illinois sub-
jects who indicated nursing was not their first choice of
study (guestion 3A). This is much higher than the sanme
category of subjects at Loyola (11.1 per cent). Is this
possibly a result of accepting students only at sophomore
level or higher?. And, even more importantly, does this
have an effect on the individual's professional self de-

5 .

finition? This difference will be addressed in chapter

In regards to consistency of program goals, LeVine's
third feature, both schools appear to have expressed sim-
ilar educational goals. There also appears to be simi-
larity, as far as this researcher could observe, in the two
educational structures explicitness in values and role
models~--LeVine's fourth feature.

In looking for mechanisms in the educational struc-
ture that cdeal with LeVine's fifth and sixth feature--the

opportunity to practice responses and Drovisions cf both

o]

negative and Dos1tlve sanctions as feedback--this seems to

neatly it into the structure of clinical experience for

5T"lase semple statistics are in reference to data
compiled from the queSuluDﬂ&l”e which is included as Appen-
dix B to tais paper and will be referred to only by ques=

tion number in the following text.



nursing students. And this Is The second major structural
differences between the twe programs. Illinois trainees

have three years of clinical sxveriences, as opposed to
Loyola stucdents, who have only two.

If one looks at the imvact of role-playing on the
development of an individual socializee's professional
self definition, than one could theoretically postulate
that an increase amount of role-playing will correlate
with higher professional outcomes. Any effect of this
structural difference nmust be looked for in the analysis
of data.

This completes a discussion of the structural sim-

vlarities and differences between the two nursing programs.

Stages
As stated vpreviously, in undergraduate professional

orograms, such as Loycla and Illinois, structural stages

or levels cf exposure to the ecucational structure usually
have a tenporal dimmension. Year of study was selected as
the operational length of exzosure--the intervening var-
iable~~tecause this objective term can safely be assunmed
to have the same connotation to the researcher as it does
to the sub: ctg in the sample. By menipulating the var-
iable 'year cof study' this researcher can build some type

Fad
7

of causal sequence into the research design.



The cbject of analysis 'in thic study are variables
reilect the student's prolessional self definition.
The five ways this will be neasured are the student's
anticipated: professional commitment; work commitment;
educational goals; area of gsecialization; and best jOO.
The variable 'profegssional commitment' (quesblon 22)
attempts to assess how identiiied the student feels with
the nursing profession. In precoded responses an obvi-
ous distinction is made between practicing as a profession-
al nurse: only until assuming the role of wife and mother;
or only as a path to a better position; or as a life-long
occupation.

The second variable to measure a student's vrofes-—

sional self definition is work commitment (question 24).

P’;

This question attempts to differentiate between a student's

commitment to a profession and a student's an ated

e
&3]

employment pattern. The reason for such a distinction
vased on Davis' (1966: 152-153) findings in a study of

nursing students. FHe discovered that there is indeed a

H:

c¢ifference between what he lehelled "professional commit-
nent and identity" and consicesrations of the place whic
the student is prepared to accord to nursing in her

projected life scheme. Both variables are importvant an

"to avoid accidently cconfusing the two types of commitment.

they will be treated sevarately.



The third variable inclucdel in this section is the
student's anticipated educational goals in nursing (ques-—
n 9). Since nursing educeiors have definad hizher ed-
ucation as an important factcer in upgrading the profes-
sional étatus of nursiag it would be interesting to Qbserve

how many students intend to pursue graduate education as

4

a part of their professional identity and commitment to
nursing.

The fourth and fifth varisble, selected area of
r "

lization (aquestion 7) and projected best job (gues-

bS]

.
_!

specia
tion 8) were specifically chesen to test the assumption
that the educational structure--university nursing pro-

Pray

zram--has an effect on what type of professional the stu-

dent sees him or herself as Lecoming.

Sanpnle Charactaeristics

A comparison of some of tThe basic descriptive char-
acteristics of the student sample appear'in Tacle 1 in
Appendix A. Basically, the students represent an urban,
white population with only & small representation of his-

nanics, orientals, or hlacks. These statistics appear to

-

zraduate nursing students,sucar as, Olesen and Whittaker
(1968) znd Davis (1968).
The students' gender is approximately ninety-seven

i

percent women. A larze porticxn of the students have

never teen narried (86.4 per cent). The age of »sstondents
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A significant portion of the survey subjects report fa-

0]

ther's occupation in the category of 'managerial, tech-
ll

nical, or professiona (3S.7 per cent). And the subject
mother is most likely to either be a housewife (31.5 per
cent) or working in a clerical pcsition (22.1 per cent).

The ethnic and religious composition of this group
varies from other similar studies (Olesen and Whittaker,
1968: 84). A large part of the sample populatiocn reports
to be Catholic (63.1 per cent). And, eastern eurovean
(20.2 per cent) followed by Irish (18.8 per cent) and
western european (17.1 per cent) were the most often cited
ethnic identification. This sample reflects the popula-
tion characteristics of Chicago,

Chapter five will now present the results of this

study.



CEAPTER V

RESULTS

The purpose of this chapter is to present the data
compiled in this study. The first section will present
variables applying to the student's professional self
definition. The fcllowing section will present data on
variables that are informally related to the educational
structure.

Although each table will be discussed as it is pre-
sented, a more comprehensive summary of the results, as
they relate to the theoretical model presented earlier,
will follow in chapter six.

Professional Sel? Definition

The concepts of professional identity and commitment
are considered together. The two components of a stu-
dent's professional self definition will be tapped in
five ways. They are: prolfessional commitment; work com-

mitment; educational goals; area 0of gpecialization; and,

The first variable to measure a student's profes-

ional self definition is professional commitment (ques-

O]

d_

ion 22

. Table 2, on the next page, presents student

et
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TABLE 2. YEAR OF STUDY BY PROFESSICONAL COMMITMENT
(PERCENTAGES)

Year of Study

DProfessional Sophomores Juniors Soniors
Commitment Loyola Illinois Loyola Illinois Loyola Illinois
(I=29) (N=07) (X=71) (N=55) (N=46) (K=58)
Uncertain seeececcsssass 12,1 1%.4 12.7 33,8 2%.9 29.3
Less than two years ... 0.0 0.0 1.4 0.0 2.2 0.0
Depends on family eeees 27.3 4.4 1.3 12.4 1.7 5.9
Until bvetter position .. 12.1 10.3% 18.3 7% - 15.2 13.8
ALWAYS eceecescccnnsecseas 43.5 61.2 56.% 45.5 57.0 50.9

Total eeeessseeess100.0 100.0 100.0 100.0 100.0 100.0
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Table 2 shows that approximately 51.4 vercent of all
students in the sample say they will *always' practice as
a professional nurse. In comparing the results of each
vear to the average response rate above, it is interesting
to note that the highest category for Loyola (56.3% per
cent) is junior year, whereas, the highest response
for Illinois (61.% per cent) is sophomore year. These
years represént the time that students first have clinical
course work for each school respectively. Although the
differences between responses is not that significant, it
is interesting to again note that in the year of study
following the first clinical experience, there appears a
large dip in this response category at both schools.
Loyola seniors drop to a 37 percent response in the cate-
gory of 'always'. And, the category of ‘'uncertain' rises
(23.9 per cent). Illinois juniors experience a similar
dip in response to the category 'always' (45.5 per cent).
They too have a rise in the category of 'uncertain' (33.8
ver cent). This pattern seems to remain in the case of
I1linois seniors.

At this point it would be appropriaté to compare the
students responses, by year o study, to the question of
work commitment. This question was designed to measure
how willing a student predicts she will be to work in her
vrefessional role while having children of three years of

age or younger in the home (question 24).



TABLE 3. YEAR OF STUDY BY WORK WITH CHILD AT HOME
(PERCENTAGES)

Year of Study

0 " VWork With Child Sophomores Juniors Seniors
A At Home Loyola Illinois Loyola Illinois Loyola Illinois
({=99) (N=97) (=71 (W=55) (N=46) (N=58)
Uncertain eceececccssces 28.2 22.6 25.6 2.6 12.5 29.3%
YeS & 86 2009 e 00 0o ss 00 2’].2 25-8 26.8 290/} 59./’ 32.8
IIO R EE R R E N NI 50.5 5/105 4‘50‘7 56.4 4,].5 5’7.()
TotAl eeecenanessl00.0 100.0 100.0 100.0 100.0 100.0
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Table % indicateg that The longer a student is ex-
vosed to the educational structure the more willi ng that
student to continue with the trcfessional role while hav-
ing children at home. This finding is supported by other
studies done with nursing students (OClesen and Whittaker,
1968: 214).

Another interesting point that should be brought up
here is that the mean percentage of students who responded
fyes' to working with a young child at home in Table 3 is

27.7 percent. This compared with the mean percentage of
students who responded to seeing themselves practicing
'‘always' as a professional nurse--51.4 percent--is much
lower. There appears to be a distinction made by the sub-
Jects in this study between professional and work commit-
ment. This point will be piclked up again latter in this

arer.

'

e}

The third variable to measure a student's prcfession-—-
2l sell definition is the educational goals that he or she
sets (guestion 9).

The nost interestinzg category in Table 4 is educa-

alg--M.8.Ns-where ore nmight hypothesize that there

ct
e
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is a clear relationship betw;en the amount of role-nlaying
~~-clinical experience--a stuéent participates in and that
student's educational goals in nursing. The scphomores

- Zrom Loyola, whc have no clinical experience, have the

lowest percentage (26.3 per cent) of students interested
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TABLE 4. YEAR OF STUDY BY EDUCATIONAL GOALS SET

(PERCENTAGES)

Year of Study

Educational Sophomores Juniors Seniors
Goals Loyola Illinois Loyola I1llinois Loyola Illinois

(W=99) (N=97) (N=71) (N=55) (N=46) (N=58)

B.S.N. ®0 e s 000 co 0000000 2402 7.2 11.3 25.5 6.5 18.9
M.S.N. ® & & % 0 ° 8 00 * ® & 0@ 26.5 41.2 46.5 4".8 45.7 48.3
Ph.,D. in nursing eeeee 4.0 8.2 5.6 1.8 4.3 3.4
Uncertain ...... ceeses 45.5 43,3 36.6 30.9 43,5 29.3
Total .c.ceeceeeassl00.0 100.0 100.0 100.0 100.0 100.0
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in pursuing graduate nursing education, whereas the
'Illinois seniors, those with the most clinical experience,
have the highest percentage (48.3% per cent) of students
interested in a graduate degree in nursing-master level.

The fourth and fifth variebles selected as repre-
sentative of anticipated professional outcomes are the
student's selected area of specialization (question 7)
and the student's anticipated best job (question 8).
Since there is approximately equal representation of each
class stgge in each educational structure category, the
tables will.be condensed for these two variables to dis-
play only the university and not each year of study. This,
hopefully, will facilitate better visual perception of

the differences.

TABLE 5. UNIVERSITY BY SELECTED AREA
OF SPECIALIZATION (PERCENTAGES)

- University

Area of Specialization Loyola Tllinois

(N=2156) (N=210)
Uncerta8in ceeecccccccscascsccee  12.9 20.0
Administrative or teaching .... 1.4 2.9
PediatriCS eeecccecsccccccccnans 32.2 15.2
Obstetrics or gynecology eeeceee 15.0 19.0
Psychiatry eceecececscecccsccces 0.5 2.9
MediCing eececcecccccccsccccsscss 17 .1 21.9
BUPEELY ceececccccccnccccoconcs 11.6 8.6
GeriatriCS eceeecccsccsccsccccces 4.6 0.5

Intensive care, cardiac care, or

EMNETEZENCY TOOM coecceccsscscsse 6.0 9.0
Tot@l .ceeecescccccscsssass 100.0 100.0
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With regard to Table 5, there appears to be a gen-
eral trend for Loyola students to select pediatrics (32.9
per cent) as & specialty area, whereas Illinois students
split predominantly between: medicine (21.S per cent),
uncertain (20.0 per cent), and obstetrics-gynecolozy
(19.0 per cent). As a result of thlis tatle, there is
some difference between the two educational structures
with regard to students' selection of area of specializa-
tion. This is a part of the definition of professional

identity discussed earlier in the theoretical model of

professional socialization.

TABLE 6. UNIVERSITY BY FROJECTED
BEST JOB (PERCENTAGES)

University
Projected Best Job Loyola J1llinois
(1=216) (17=210)
Uncertain ® ® 5 0 ¢80 0000006000000 54‘.7 5‘7.7
Continuing education .eeececesee 1.S 0.5
Teaching - ® & & ¢ & % o 8 0 s > .- ® & ® o 8 0 8.5 5.’7
STaff NUTPSE ceeceacccccccasccasn . 12.5 12.4
Head NUTSE eeeeecccsssncscsns .es 18.1 77
Hospital adninistrator eeeeecees 11.1 9.5
Public nealth position .eeeceecss 0.5 5.5
I']id‘]ife ® e o 0 09500000800 O e s 0e 2.3 5.2
Hon-hospital employed eescececcs 10.6 18.6
Total * & & © 6 & ¢ 5 00 S a0 00 0o /IOO.O /]OOOO

Table © focuses on the students' projected best

position in nursing. Again, this table is condensed into
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two categories representing the two universities only.
In looking at Table 6, there appears to be a general trend
among both schools to have a certain percentage oI the
subjects who ﬁroject very little movement for themselves
in the work setting. A mean of 12.4 vercent of both
schocls see themselves as remaining in the staff nurse
role. A more subtle trend between the two schools is the
split between schools as to whether the student sees him
or her self remaining within the hospital structure or
moving into non-hospital settings. When asked about in-
nitial position, reépondents revplied hospital staiff nurse
was their chocice (67.1 per cent). But, as Table 6 indi-
cates, Illinois subjects do not vredict that they will
stay in the hospital but interpret 'moving up' as 'moving
out'. Loyola students, on the other hand, see upward
movement in thelr profession with in the hospital structure.
Nursing As First Choice of Study

An issue brought up in the discussion of structural
differences between the two universities was the fact that
Illinois had a larger vercentage of ron-nursing first ma-
jors (26.7 »er cent) as opposed to Leycla (11.1 pver cent).
The question was asked if this was, Tfirst cof all, a func-
tion of structural differences, and secondly, if indeed it

has any influence on the professional outcome of students.

In interviewing nursing educators at the Illinois

campus, it was verified that many of the students now
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nursing majors had been in other prcfessional school ma-
joré at the downstate campus. tudents may have switched
for many reasocons but the most commonly cited reasons were
that the time comnitment in education was too long or the
acadenmic requirements were tooc difficult. Transfer with
in the niversity from cne campus to another 1s easier,
in general, than transferring to another school, nqted one
nursing educator, so therefore, the students would wind up
nursing majors at Illinois. Tables 7,8, and 9 attempt to
assess 1f indeed the non-nursing majors in this study have
ifferent anticipated professional outcomes than those sub-
jects who selected nursing as a major initally.

Table 7 locks at the relationship cof nursing as a

Zirst major to educational goals of the student (question

Q -
TABLE 7. NURSING AS PIRST MAJOR RY
EDUCATIONAL GOALS (PERCENTAGES)
Nursing-First Major
Educational Yes No
Goals (N=225) (N=195)
B.OS.]-\T. ® ® & & & » & & ¢ 6 0 S S OO OO s O eSO ,]7.5 12.3
IVI.S.I\T. ® & & © ® 2 0 S S 4 0 O 6D e OO ¢GOS S e 38.2 45.’]
Ph.D. in nllrsing o ® ® ® 5 & & ® ¢ 6 * O o0 4.9 5.1
Uncer‘tain e & ®» © & & © O & ¢ S 00 O O 8 " O e 9’.6 59.5
TOtal ceecececccccscccnnnse 100.0 100.0

There appears to be a slightly higher percentage

of non-nursing first majors (43.1 ver cent) interested in
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obtaining 2 M.S.N. as opposed to the primary nursing ma-
jors (3%8.2 per cent). These results, however, are not as
convincing as Table 4 which shows the relationship between
educational goals set by the student and clinical exper-
ience.

Table 8 looks at the relationship tetween nursing

as a first choice of study and work commitment.

TABLE 8. NURSIKNG AS FIRST MAJCR BY
WORK WITH CHILD AT BOME (PERCENTAGES)

Hursing-First Major

~Work With Child Yes o
At Home (F=225)  (E=195)

Uncertain @ teeeececceaccccccecaecs 23.71 31.8
YOS cececoocccccosccncsoscscssoccss 22.2 A L
NO LRI I A A B R R R A A I I RN A S AN BN Y A Y 54.7 55.8

Total ceeveeceececcccccance 100.0 100.0

In this Table there appears to te a significant

0]

(0.0002 level of significance--chi-square) difference
between the two groups. Althouzgh it 1s difficult tc re-
late this finding directly to the educational structure,
it is an important difference in work commitment . up—
porting this finding is the fect that, in Teble “--llursing
As First Major By Projected EmploymentlPlan——nor—hursing
first major category again shows a higher work commit-

ment than do first choice nursing majors.
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TABLE ©. NURSING AS FIRST MAJOR BY PROJECTED
EMPLOYMENT PLAN (PERCENTAGES)

Nursing-First Major

Projected Employment Yes I
Plan (F'=225) (8=195)
FUll TiME eeeeeececccccccccccances 20.6 32.2
Part time ® ® ® & ® ® & O & 6 PO O G OO SO 5’7.8 L!"/l .O
Uncertain ® ® ® & & 5 & 6 ¢ 0 s L G e e e O Ve 2/] .5 26.‘7
Total " ® ® ® e ® ® 8 ® 90 0000 00006 /|O0.0 100.0

he 1afge percentaze of nursing-first majors who
an to work part time (57.8 per cent) as opposed to full
time 1s eligatly lower then the non-nursing first majors
who plan to work part time (41.0 per cent).
These findings suggest some ¢f the infcrmal ways the
educational structure, with regards to student selection,

can eifect the professiocnal outcomes of its student body.

Individual Characteristics

It was clearly stated in the definition of profes-

sionalization that individual characteristics are an im-

[

portant part of the professional socialization process.
Although this study focused primarily on the effects of
ecducational structures on professional outcomes, it is of
interest to loock at this same group of students and com-

part the effects of types of individuval characteristics

to the eifects of the educational structure on the sane
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variable.

TABLE 10. ETHNICITY BY WORK WITH
CEILD AT HEOME (PERCENTAGES)

VWork With Child At Ilone

Ethnicity Uncertain Yes No

Irish (N=80) eeeeeececccncoccone 33,8 16.2 50.0
Eastern eurovean §N=86) cecacen 30.2 27.9 41.9
Western european (N=73) .ceceees 21.S 21.5 46.6
Southern european (N=42) ...... 26.2 26.2 47.6
Brittish (IT=70) cieeeececocoens 20.0 30.0 50.0
Oriental (W=712) .cuiceeaoscacacene 16.7 16.7 66.6
Hispanics (N=15) .teeeeeeccccces 20.0 26.7 53.3%
Afro-americans (N=14) .eeeecens 14,3 64.3 21.4
OtheT (IT=C4) teieeeeececncocnne 26.5 30.6 42.9

It is interesting to note that afro-americans have
a gignificantly higher (64.3 per cent) percentage of stu-
dents who are willing to work and at the same time have
children. One could argue that this is a good example of
other types of adult socizligation interacting with pro-
fessional socialization. It is also of interest that the
trend noted earlier with regard to educational exposure
and work with a child at home that, scphomores had the
lowest percentage of those willing to do both at the sane
time. Ten of the black students whe make up the &above
statistic are sophomores. Therefore, despite the trend,
in general, the black students in this study are more
willing to work and raise a Tamily at the same tine.

This concludzs the presentation of data results.



CHAPTER VI
CONCLUSIONS

The focus of this study is on individual profession-
calization cceurrinzg during the training vwericd.  The unit
ol enalysis is educational structure, in.this case, two
structurally different collegiate nursing programs. And,
the object of analysis--individual professional outcomes—-—
is measured in terms of stucdentcs' projected: professional
commitment, work commitment, educational goals, area of
specialization., ancd occuvational placement.

In this study, work commitment relates to the cgues-—
tion as to whether a student wculd be willing to concur-
rently work in her profecssional role while assumming the
role of wife and mother. Although Table 3 indicates that
the longer these students are exposed to either education-
al structure the more willing the students are to continue
to work while having children, Tables 8 and 10 show a
trast in differences between those that respond
ed in each category. This suggests that work commitment
is less likely to directly relate to the students' de-
finition of the profession--a function of the educational
structure--and relate positively to a different set of
variables--individual characteristics. A student's set

of individual characteristics such as ethnicity, sex, and

45
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age.

The idea of work commitment being incdependent of the
professional commitment of a student, as discussed in
chapter four, seemg to hold True for the subjects in this
studry. Students have 2 muich hizher »rofessicnal commi
zent tnar trey do work commitment at this point in their
professional socialization.

Bucher and Stelling briefly discuss the women
trainees in their study who sought out career cptions that
would allow them to deal with both the role of professional
and the role of mother (216). But, as to how these indi-
viduval characteristic sets interact with the professionali-
zation of the student is not accounted for directly in
their model or any other.

The results of this study suggest that these stu-
dents' educational goals are affected by the amount of
clinical experience--role-playing--they participate in as
specified by the educational structure. These results
might be interpreted in the Bucher and Stelling model as
2 higher professional comnitment on the part of students
with more clinical experience as a result of an increased
sense of mastery; but results might also be interpreted
as the students' definition of nursing includes more
education as the student has more contac with role models
who have a higher degree in nursing.

Eow these students define a professional self,
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that is, what area of specialization and placement, varies
wvith the two university programs as compared with each
other in Table 3. This rizht relate to the Type of spe-

ialized skills and knowledzge each universivy setting

O

stresses with students. Also, anticipated professional

2

Ton o

le 4, shows a subtle diflerence Ddetween the

'l_j

clicnitT,

(@]

)
_—

S

two programs. Lecyola students see movement upwards with-
in the hospival structure, wiereas Illinois students

R 1 R | ' 3 P | Tn A >
equate 'moving up' as 'moving out'. There 1s sone

O
gsimilarity in the trend of Illinois students and a nmore
seneral trend identified by Davis (1965: 162) of hacca-
laureate cegree nurses retreating from hospital work.
Here too, seems to be a difference between the two ecd-
ucational structures that relates to the knowledge an
skXills acquired by stucdents during the professionalization

period.

As stated in the Introduction of this paper, one of
the goals of this research project was to assess the value
of individual professionalization models developed in
interpreting my results. It appears that werk commitnment,
as opposed to professional commitment, could be placed in
LeVine's scheme under the first criterion--student selection
Therefore, on of the major ramifications in the transi-
tion of nursing education into the university setting is
an alteration in the student selection process. An example

is an increase in the heterogeneity of student character-



L

\D

istics cited (cf. Table 1) and as a trend in professional
socialization. But, although it fits neatly under the
heading of student selecticn, it would appear from the
definitiocn of professional socialization used in this
aver that, individuvel professionalization, a&s conly one
'type of adult socialization occu rring sinult aHDOTSly with
other types, is directly affected by two independent var-
iables,one of which is the individual characteristics of
a student.

his paper only focused on the first set of inde-
pendent variablés. It beconmes obvious when one begins to
discuss work comnitment, an important vart of any occupa-
tional structure, the latter set of variables becomes '
important. A case in point is nursing. The issue of lead-
ership in nursing has been directly linked to the bacca-
laureate nursing program. It 1s the assumption of the
American Nurses Association that the role of college-pre-
pared nursing graduates is one of leadership in nursing.
This is not the case, as noted by David (1966: 174).
Alvhough these students have spent four years in a univer-
sity setting. they still maintain traditional values with
regards to a work commitment.

It is interesting to note at this point that, al-

though black nurses make up only five percent of the pop-
ulation of baccalaureate nursing graduates (American Nurses

jm
3
0

Association, 1971: 70), black women, as evidenced in %
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study and others, have a much higher work commitment than
any other ethnic group. So, although the decision to
move nursing education into a university setting ¢ up-
crade its professiocnal status is based on sound theoreti-
cal vrincivles, it may =still not, as an occuvation, be
.

able through this move alone to obtain professional

Q

status. Many of the nursing profession's difficultiecs,
such as lack of careerism, are a function of cultural
rather than educaticnal structures and will not change

until the larger social system does.
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TABLE 1. STUDENT SAMPLE CHARACTERISTICS (PERCENTAGES)

Year of Study

Sophomores Juniors Seniors
Attribute Loyola Illinois Loyola Illinois Loyola Illinois
(N=99) (N=97) (N=71) (N=55) (N=46) (N=58)_

Gender

Female ceececces S6 S6 99 92 o8 o8

Male ® ® & © ® & 0 ® o 08 L‘l- 4' /I 8 2 2
Marital status

Single eceecececcse 99 85 84 91 o2 81

Married ececececse 1 12 13 9 4 19

Divorced eeeeecee 0 3 3 0 2 0

Widowed eeececeee 0 0 0 0 2 0
Aze (y€aTS) eeeees 19 20 20 21 21 21
Religion

Protestant ..... 7 21 11 26 13 21

CatholiC eeeceeee 83 55 80 42 70 38

Jewish eceeeccesne 3 2 0 16 2 10

OtheT cececcsnece 7 12 8 16 15 21
Ethnicity

Irish ® ® & ® 6 00 89 26 /15 27 1’7 21 /‘4

E. European .... 19 15 32 21 2% 25

W. Buropean .... 19 21 14 14 16 25

S. European .... 16 10 7 5 Vi 12
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Table 1-Continued
Attribute Sophomores Juniors Seniors
Loyola Tllinois Loyola I1llinois Loyola Illinois

Ethnicity (continued)

Brittish eeecees 2 3 1 2 5 2
Oriental .seceees 5 4 0 5 0 2
Hispanic eeeceee 4 4 % 2 7 2
Afro-american .. 2 9 3 2 3 0
Other ceececccess 6 20 13 31 18 17
Father's Occupation
Farm-service ... 6 5 0] 2 0 5
Operative-laborer 17 29 21 22 15 17
Crafts eeeeceanes 15 12 10 9 15 17
Clerical eececeee 2 1 3 0 5 0
Sa2leS seecccscce 8 2 8 4 8 5
Technical-llanagerial
-professional .. 45 47 52 55 46 4.7
Health care .... 6 4 5 7 10 8
Mother's Occupation
Housewife .ceeee 32 39 35 19 32 45
Farm-service ... 2 3 2 10 5 6
Operative-laborer 4 5 7 7 2 2
Crafts ceeesnces 1 0 0 0 0 0
S2leS ecececvcsane 4 2 4 0 2 4
Technical-Managerial
-professional .. 15 12 11 29 23 14
Health care .... 16 17 14 5 5 14
R.N. contac
MOtheT eeeececess 1% 15 9 10 8 26
Relative ececeses 20 18 25 22 20 14



Table 1-Continued

Attribute Sophomores Juniors Seniors
Loyola Tllinois Loyola Tllinois Lovola Illinois

R.N. contac (continued)

Friend eceeeesecees 33 32 36 28 32 51
WOrK ceeecscseses 13 17 10 12 3 5
Other eeececceces 0 0 2 0 0 0
NONE eseeecccccess 27 18 17 27 36 5

First Major

NUrsing eessceees 67 54 55 34 66 37
Health care ecee.. 14 12

26 29 v 30
Physical sciences 2 7 14 15 7 7
Education eecececees 8 4 5 5 2 0
Social sciences . 3 0 3 5 2 7
Humanities-business 5 9 10 11 15 19

(O
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NURSING STUDENT QUESTIONNAIRE

PLEASE ANSWER AS MANY OUESTIONS AS YOU ARE ABLE. THANK YOU
FOR YOUR COOPERATION.

1.
2.

IF

iF

What university are you presently enrolled in?

Before entering this university's nursing progzram did
you know any person(s) who is a registered nurse?
TES cececcsscsccccs ceeas
IO eeesessccccccnecs ceee 2

HES" .
A. How did you know this person(s)?
B. Did this person influence your choice to becone
a nurse?
TES eeeesceccces cesees
NO ceesssccccccnse ceses 2

"HOM:
A. Vhat was your first choice of study?

What would you say was the major influence on you to
choose nursing as a major?

Other than as & nursing student have you worked in =a

hospital setting?
yes ..................1

no ® ® 60000000000 sas e 2

|IY’ESH:
A. VWhat was your vosition title?
B. Eow long did you work in that position?

After completing your B.S.N., what type of position in
nursing do you plan to seek innitially?

What field of nursing are you interested in?
What would you say your best job in the fubture will be?

Do you plan to attend graduate school in nursing?
NO secseccocas 1 Ph.D. in nursing eseeeceee 3
I\q.S‘I‘I. ® ® &6 ® o v 0 2 uncertain ® ® o ® & &5 0 0" s 0 00 L}"

61
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IF "YES": -
A. Why would you obtain a graduate degree in nursing?

10. What do you see as the benefits of practicing as a
professional nurse?

11. What would you say is the major influence for your
answer to question 107

12. What problem(s) do you anticipate in your first year
post-gradvation practicing as a professional nurse?

13. What would you say is the major influence Ifor your
answer to question 127

14, What do you think your university's nursing progran
is doing that may help your preparation as a profes-
sional nurse?

15. What do you think your university's nursing program
is doing that may hinder your preparation as a pro-
fessional nurse?

16. Have you already had or at present taking clinical
courses in the hospital setting?

IF "YES":
A. Vhat would you say the role of the staff nurse 1is
as you have observed it in the hospital setting?

B. Who do you think is chiefly responsible for de-
fining the staff nurse's role?

C. How does the role of the hospital staff nurse
correspond with the way you think the role should
be defined and carried out?

D. How does the role ¢f the hospital staff nurse
differ with the way you think the role should be
defined and carried out?

E. What would you say are the chief influences for
you§ answer to the above questions? (16A through
16D
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17. At some hospitals the graduate nurses who are most
successful are the ones who are realistic and practi-
cal about their jobs rather than the ones who attempt
to live according to idealistic principles about
serving humanity.

Do you think this should be true of all nurses?
strongly agree ..... 1 AlSAgTee eceecececesss 4
BETEE ceescsevccscase 2 strongly disagree .. 5
undecided eceeececces 2

18. When a supervisor at a hospital considers a graduate
for promotion one of the most important factors is
length of experience on the job. Do you think this
is what supervisor's should regard as important?
strongly agree ccee.. 1 AilSAETEE ceeeeseeess U
SETCE ceoccscssssssa 2 strongly disagree .. 5
undecided ceeescecess 3

19. All graduvuate nurses in a hospital spend, on the average
at least six hours a week reading professional journals
or taking refresher courses. Do you think this should
be truve of all nurses?
strongly agree eceee. AdiSagTee ceeeeceoeees 4
BETECC seeesccccccsce 2 strongly disagree .. 5
undecided ceeecescee 3

20. Do you belong to any professional organization related
to nursing outside the university's nursing department?
yes - & & & & & & 5 e 0 s e e /l

no ® ® ® o 0 v o9 a0 0000000 2

IF "YES":
A, What is the name of the organization?

21. You are a nursing student working in a hospital cetting.
In reviewing the nursing care plan of a patient you are
assigned to you disagree on one of the approaches listed
What do you do?

22. Do you plan to practice professional nursing:
for less than two years eeceeee.
until you are married ...cee..
~until you have children eceeec.e.
as a life-long occupation ....
until a2 better position ..c...
UNCETTAIN cevecoccscccccssccns
other (specify)

O FEWD S




25.

2h.

25.

26.

31.
32.

33.

o4

Do you plan to be employed from the time you graduate
until you retire: .
on a full-time basis eecececcens
on a part-time Tasis eceeeceoces
plan to work intermittently ...
UNCETTAIN cvvecsscsascccsncsansse
other (specify)

\THFEWN D

Would you work while having children less than three
years old at home?
FES eesecccccoccccncs .
NO eeecsacenns ceceses 2
uncertain ceececececees 3

Do you velieve the role of a professional nurse in
general is changing?
YES eccccascccese ceees
NO eeescessscascssscs &
uncertain ceeecececeee I

Why cdo you feel the way you do about question 257

Whet is your age?

What is your sex?

YVhat is your religious preferences?

What is your father's occupation?

What is your mother's occupation?

What is your ethnic background?

What type of living accomodations do you have?
How much education has your father obtained?
How much education has your mother obtained?

What is your racial identification?

What year of study are you in?

Any comments you wish to add?
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